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Core Foundations 

Safe and Supportive Schools 

Assisting Struggling Schools 

Describe your entity’s process for assisting schools that either do not meet the annual student 
achievement targets or experience other challenges, which deter student attainment of 
academic standards at a proficient level or higher. 

If your entity has no struggling schools, explain how you will demonstrate continued growth in 
student achievement. 

During the 2018-19 school year, the Interboro High School was designated as an Additional 

Targeted Support and Improvement (A-TSI) school based on the need to prioritize additional 

supports for our special education students in the areas of academic proficiency on state 

assessments, academic growth, and 4 year graduation rate.  This plan will be monitored by key 

stakeholders on a quarerly basis to monitor progress toward both state and District-defined 

goals.  

As a struggling school, the Interboro High School has partnered with key stakeholders to select 

strategies and will support the aforementioned needs and is working to implement these 

strategies. 

The Interboro High School developed a three-tier triangle to address attendance rates. For each 

tier, the High School has identified identify the responsible staff member, stakeholder 

involvement, and anticipated outcomes. For example, in Tier 1 a student who reaches 3 days of 

unexcused absences meets with the High School counselor. They address any barriers that are 

preventing the student from coming to school on time and document that conversation and any 

actions on a SAIP form. Tier 2 is for students who have met the 6-10 day unexcused absent 

mark. At this level the student meet with the Dean of Students. The dean contacts the students’ 

parents and invites them for a meeting. Based on the situation, a school social worker may also 

be in attendance. Tier 3 involves all stakeholders in tier 2 and an administrator from the High 

School. Students only reach this level if they have more than 10 days of unexcused absences. For 

our chronically absent students, the District has also developed a Superintendent level panel, 

where the Superintendent addresses the parents and the student and focuses on what needs to 

happen to improve the student’s attendance. 

To address the low graduation rate of students at the High School, counselors provide both 

individualized and push-in whole group sessions for college and career counseling that include 

interest inventories, review of course progress, monitoring progress toward goals, and exposure 

to and experience in a variety of post-secondary pathways.  Additionally, the High School offers 

Night School, Pathways, and a blended virtual program to provide non-traditional educational 
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opportunities for students who are at-risk for dropping out of high school or deficient in credits 

for graduation.  To monitor progress, a professional committee meets quarterly to discuss 

students’ graduation statuses and progress toward achieving their individualized plan to identify 

students at risk of non-completion. Committee members also discuss 13-16 year special 

education students to determine whether they will continue to the age of 21 or graduate at the 

end of the school year. 

The High School utilizes data obtained from MAP testing for special education students and 

diagnostic data obtained from the QRI (Qualitative Reading Inventory) for both regular and 

special education students to identify specific areas of need. With the data obtained from each 

assessment, administrators, special education teachers, and the reading specialist collaborate to 

match student need with appropriate interventions to developed alternative instructional 

approaches to support their growth. 

Within the last two years, the Interboro High School has hired a reading specialist to address 

and remediate the various literacy needs of struggling learners within the regular and special 

education environments.  The reading specialist provides targeted instruction to students to 

more explicitly support their needs within the areas of phonics, vocabulary development, 

reading comprehension, and writing through a small group support structure. Currently, the 

reading specialist also pushes into various content area classes such as Biology through a co-

teaching structure to provide strategy-based support to struggling students thus promoting 

student growth and progress toward academic proficiency. 

Most importantly, the High School is refining a data-driven (MAP, CDT, PVAAS, etc.) scheduling 

process to ensure that students are placed in classes with the appropriate amount and degree 

of support. Professional development gives teachers of children with disabilities and other 

teachers and instructional staff, the knowledge and skills to provide instruction and academic 

support services, to those children, including positive behavioral interventions and supports, 

multi-tier system of supports, and use of accommodations. 

Programs, Strategies and Actions 

Programs, Strategies and Actions EEP EEI ML HS 

Biennially Updated and Executed Memorandum of 
Understanding with Local Law Enforcement 

X X X X 

School-wide Positive Behavioral Programs X X X X 

Conflict Resolution or Dispute Management X X X X 

Peer Helper Programs X X X X 

Safety and Violence Prevention Curricula X X X X 

Student Codes of Conduct X X X X 

Comprehensive School Safety and Violence 
Prevention Plans 

X X X X 

Purchase of Security-related Technology X X X X 

Student, Staff and Visitor Identification Systems X X X X 

Placement of School Resource Officers     

Student Assistance Program Teams and Training X X X X 



4 

Counseling Services Available for all Students X X X X 

Internet Web-based System for the Management of 
Student Discipline 

X X X X 

 
Explanation of strategies not selected and how the LEA plans to address their incorporation: 

Interboro School District has annual meetings with the police chiefs from all of our communities. 
Last year, the district contracted with a school safety police officer that specializes in creating 
safety plans for the schools within the district. He has worked with each school and practiced 
each emergency drill with them to ensure drills are done as effective as they need to be at a 
time of crisis. Our collaborative relationship with outside agencies also provides counseling and 
therapeutic services to our students. Every building has a dedicated SAP team that meets 
weekly to develop plans and strategies to help our emotionally struggling students and families. 
  
  

Screening, Evaluating and Programming for Gifted Students 

Describe your entity’s awareness activities conducted annually to inform the public 
of the gifted education services and programs offered (newspaper, student 
handbooks, school website, etc.) 

A notice to parents is placed in the community schools’ newsletter twice per academic year 
regarding Child Find. Additional information regarding Child Find is on the District’s website for 
gifted services. 

Describe your entity’s process for locating students who are thought to be gifted and 
may be in need of specially designed instruction (screening). 

There are 3 ways for a student to be recommended for gifted services. 

• District-wide screening 

Each year, the Interboro School District conducts a district-wide screening to locate children in 

need of gifted services. This screening is completed for grades K-4. 

Each year, the Interboro School District gathers data on students in grades K-8 to screen and 

locate children in need of gifted services. 

Grades K-8 Screening 

Tier 1 

Step 1: A list of students district wide is generated for students who have scored 96%-ile or 

higher in both reading and math on MAP testing. 

Step 2: Teachers of the students on the list are given a GBC (Gifted Behavioral Checklist) to 

complete and a permission to evaluate is sent to parents/guardians to conduct a formal 

evaluation to determine eligibility for gifted services. 

Tier 2 

Step 1: A list of students district wide is generated for students who have scored 91%ile or 

higher in both reading and math on the MAP testing. 

Step 2: The classroom teacher completes the GBC (Gifted Behavioral Checklist). 
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Step 3: Based on the MAP testing and a score of 12 or above, students are referred for a formal 

evaluation to determine eligibility for gifted services. 

Kindergarten- Follow-Up Screening 

Step 1.  In late fall, Kindergarten teachers are provided a GBC (Gifted Behavior Checklist) to 

complete. 

Step 2. Any student who scores above a 12 on the GBC is referred to Discovery Club.  Discovery 

Club is an enrichment based class.  

Step 3. Discovery Club teacher may at any time refer a student for a formal evaluation. 

Step 4. In April, students in Discovery Club are administered a CogATs Assessment and any 

student who scores a 120 or above is referred for a formal evaluation by the school psychologist 

to determine eligibility for gifted services.  

Step 4. In the Spring, the teacher of Gifted and classroom teacher review the GBC (Gifted 

Behavioral Checklist) to add additional information for screening purposes. 

Step 5. Parents are sent a permission to evaluate packet from the district to conduct a formal 

evaluation. 

  

• Recommendation by an Employee of the Interboro School District 

Step 1: If a teacher or employee of the Interboro School District believes a child may be in need 

of gifted services, the teacher of gifted education is notified. 

Step 2: The regular education teacher completes a GBC (Gifted Behavioral Checklist) 

Step 3: The gifted teachers review and score the checklist. Any student who scores above a 12 is 

recommended for a formal evaluation by the school psychologist to determine eligibility for 

gifted services. 

Step 4: Parents are sent a permission to evaluate packet from the district to conduct a formal 

evaluation. 

  

• Parent Recommendation 

Step 1: A parent notifies district employee 

Step 2: District employee notifies the gifted teacher and pupil services. This request may be 

verbally or in the form of writing. 

Step 3: The gifted teacher sends the regular education teacher a GBC (gifted behavioral 

checklist) to start gathering information on the student. Pupil services sends a permission to 

evaluate packet with in 10 days of the request to the parent. 

Step 4: The student is formally evaluated by the school psychologist to determine eligibility for 

gifted services. 

Describe your entity’s procedures for determining eligibility (through multiple 
criteria) and need (based on academic strength) for potentially mentally gifted 
students (evaluation). 
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  Formal Evaluation Process 
 
A formal evaluation is conducted by the school psychologist. School psychologists complete 
ability measures (Ex: Standford Binet, Wisc V, WIPSY) and achievement testing (Ex: Woodcock-
Johnson Test of Achievement). Any student with a full scale IQ of 130 or above is identified a 
gifted learner. Any child who scores below a 130, a matrix is used to determine eligibility for 
gifted services. The matrix includes information from ability testing, achievement testing, 
teacher input (GBC) and parent input. A child who scores 12 or more on the matrix is identified a 
gifted learner. Once identified as a gifted learner, the team uses the PA guidelines for gifted 
education with a 2 pronged approach: 1. Is the child gifted? 2. Is the child in need of specially 
designed instruction? 
The above determination for programming is decided upon at a team meeting that includes the 
parent/guardian, LEA, regular education teacher, gifted teacher, school psychologist, and/or the 
child. 

Describe the gifted programs* being offered that provide opportunities for 
acceleration, enrichment or both. *The word "programs" refers to the continuum of 
services, not one particular option. 

Once a student is identified a gifted student in need of specially designed instruction, the 
Interboro School District has a variety of programs with in services to meet the needs of the 
gifted learner. 

1. Differentiated Instruction: Grades K-12 

Differentiation is a way of teaching where the teacher adapts the rate of learning or what is 

being taught based on the child’s learning level. The teacher provides experiences and tasks that 

will move the child along in their learning. Differentiated instruction takes place in both, the 

regular education classroom and Core Up Class. 

1. Ready, Set, Grow Activities: Grades 1-4 

Themed/concept/subject driven activities provided for in-class use to support Bloom’s 

Taxonomy. The activities offer students the opportunity to stretch their imagination, use critical 

thinking skills, while working independently at their own pace. 

1. Core Up Class: Grades 1-8 

Pull out program where gifted students are clustered to participate in activities and lessons 

tailored to individual learning levels, while connecting to the Core Standards approximately 1-2 

years above grade level. 

1. High School Modules: Grades 9-12 

High school enrichment based, leadership, and team building activities intended to stretch the 

gifted learner, as well as, prepare student for post-secondary goals. Topics and activities vary 

from year to year based on student needs and interests. 
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1. Gifted Consults: Grades K-12 

Individual meetings that are set up between the gifted teacher and student. The purpose is to 

work on strengths, discuss academics, interests, and future goals. The meetings assist in case 

managing in order to plan effectively for maximizing educational experiences and curriculum 

options. 

1. Independent Study 

Based on annual present level (curriculum based assessments) and a portfolio approach to 

gathering data, activities or courses are designed for independent completion by the student 

during the school day. The student, regular education teacher, and gifted teacher collaborate on 

the development of the independent study. 

1. Course Compacting 

A subject area is compacted to be completed in less time than a school year. This is most often 

used to fill in educational gaps in preparation for an acceleration in one or more subject areas. 

1. Single Subject Acceleration 

Based on present level assessments and a strength in a particular subject matter, demonstrating 

more than a year above level, a student may be accelerated to the next grade level for 

instruction in a core content area. 

1. Whole Grade Level Acceleration 

Based on present level data, district assessments, teacher observation, parent input, student 

input, and the results of the Iowa Acceleration Scale, a student may be a candidate to accelerate 

to the next grade level. 

1. Dual Enrollment-Grades 10-12 

Dual Enrollment offers high school students the opportunity to take college level courses while 

still in high school. It is also a great program to use when students are able to complete a course 

in one semester that would typically take a full year to complete at the high school. In this, dual 

enrollment is offering above level courses, as well as, course compacting. 

Developmental Services 

Developmental Services EEP EEI ML HS 

Academic Counseling X X X X 

Attendance Monitoring X X X X 

Behavior Management Programs X X X X 

Bullying Prevention X X X X 
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Career Awareness X X X X 

Career Development/Planning X X X X 

Coaching/Mentoring X X X X 

Compliance with Health Requirements –i.e., 
Immunization 

X X X X 

Emergency and Disaster Preparedness X X X X 

Guidance Curriculum X X X X 

Health and Wellness Curriculum X X X X 

Health Screenings X X X X 

Individual Student Planning X X X X 

Nutrition X X X X 

Orientation/Transition X X X X 

RTII/MTSS X X X  

Wellness/Health Appraisal X X X X 

 
Explanation of developmental services: 

Coordinated by the Offices of Pupil Services and Special Education, the Interboro School District 
offers extensive developmental services to ensure a safe and healthy school environment that 
accommodates the needs of the “whole child.”  Our highly trained staff of nurses, mental health 
professionals, and guidance counselors work with administrators to remove barriers to student 
learning.  The team communicates frequently with outside agencies to support students and 
their families during challenging situations.  Child Study, MTSS, and Student Assistance teams 
meet on a weekly basis to monitor students’ academic, behavioral, and emotional progress and 
plan interventions and services accordingly.  
Our guidance team has revised the K – 12 curriculum to align with ASCA standards, thus 
embedding critical social, academic, and career awareness activities at all grade bands.  The 
District’s K-12 School Counseling Plan, which is closely tied to our overarching mission, will guide 
future college and career instruction and planning. 
The District meets monthly with the school social workers to monitor attendance district wide. 
We discuss any students that need a SAIP, the Superintendent’s Truancy Panel, Truancy Court or 
a Truancy Elimination Plan. Last year, the district developed a core committee that addressed 
the highest non-attending students in the district. The team consisted of CYS, Child Guidance 
Resource Center, and a school representative. All families were asked to participate in a 
parenting class and multiple months of truancy court. 
The District maintains compliance with nutritional, immunization, and health appraisal 
requirements of both the Pennsylvania and United States Department of Education. 

Diagnostic, Intervention and Referral Services 

Diagnostic, Intervention and Referral Services EEP EEI ML HS 

Accommodations and Modifications X X X X 

Administration of Medication X X X X 

Assessment of Academic Skills/Aptitude for Learning X X X X 

Assessment/Progress Monitoring X X X X 

Casework X X X X 



9 

Crisis Response/Management/Intervention X X X X 

Individual Counseling X X X X 

Intervention for Actual or Potential Health Problems X X X X 

Placement into Appropriate Programs X X X X 

Small Group Counseling-Coping with life situations X X X X 

Small Group Counseling-Educational planning X X X X 

Small Group Counseling-Personal and Social 
Development 

X X X X 

Special Education Evaluation X X X X 

Student Assistance Program X X X X 

 
Explanation of diagnostic, intervention and referral services: 

The district has two MTSS coordinators that monitor and hold weekly CST meetings. Three times 
a year (Fall, Winter, and Spring), the district takes district wide assessments and they analyze 
those assessments at grade level data meetings. 
Based on some of the findings at the meetings, students are placed into intervention groups. 
The interventions utilized give the team more data to address any additional needs. If more 
information is needed, the team will send for an evaluation. Pending those results, a student 
might qualify for services under IDEA. 
Similarly, students who are struggling socially and emotionally, are placed into social skill 
groups, 6 week counseling groups, or groups based on need. If more information is needed to 
address the various needs, students are evaluated and given more supports if deemed 
necessary. 

Consultation and Coordination Services 

Consultation and Coordination Services EEP EEI ML HS 

Alternative Education   X X 

Case and Care Management X X X X 

Community Liaison X X X X 

Community Services Coordination (Internal or 
External) 

X X X X 

Coordinate Plans X X X X 

Coordination with Families (Learning or Behavioral) X X X X 

Home/Family Communication X X X X 

Managing Chronic Health Problems X X X X 

Managing IEP and 504 Plans X X X X 

Referral to Community Agencies X X X X 

Staff Development X X X X 

Strengthening Relationships  Between School 
Personnel, Parents and Communities 

X X X X 

System Support  X X X X 

Truancy Coordination X X X X 

 
Explanation of consultation and coordination services: 
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This year the District has designated one social worker as the Home and School Liaison for the 
District. She aids the District in finding students that have not shown up for school, students 
who might need support at home and any other areas of need that arise. 
As students struggle with various emotional needs, we do make recommendations for outside 
agency involvement to the parents. At times, we ask the agencies to come to us to provide the 
support as well. We try and establish relationships with all agencies as our students’ needs are 
vast and various. 

Communication of Educational Opportunities 

Communication of Educational Opportunities EEP EEI ML HS 

Course Planning Guides    X 

Directing Public to the PDE & Test-related Websites X X X X 

Individual Meetings X X X X 

Letters to Parents/Guardians X X X X 

Local Media Reports X X X X 

Website X X X X 

Meetings with Community, Families and Board of 
Directors 

X X X X 

Mass Phone Calls/Emails/Letters X X X X 

Newsletters X X X X 

Press Releases X X X X 

School Calendar X X X X 

Student Handbook X X X X 

 

Communication of Student Health Needs 

Communication of Student Health Needs EEP EEI ML HS 

Individual Meetings X X X X 

Individual Screening Results X X X X 

Letters to Parents/Guardians   X X X X 

Website X X X X 

Meetings with Community, Families and Board of 
Directors 

X X X X 

Newsletters X X X X 

School Calendar X X X X 

Student Handbook X X X X 

 

Frequency of Communication 

Elementary Education - Primary Level 

• More than once a month 
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Elementary Education - Intermediate Level 

• More than once a month 

Middle Level 

• More than once a month 

High School Level 

• More than once a month 

Collaboration for Interventions 

Describe the collaboration between classroom teachers and individuals providing interventions 
regarding differing student needs and academic progress. 

There are multiple layers of collaboration among classroom teachers and support staff to 

discuss and improve upon students’ needs. The process begins with a district-wide 

comprehensive assessment schedule, developed by administrators, Reading Specialists and 

Response to Instruction and Intervention (RtII) Coordinators. The schedule includes time frames 

for the administration of specific district assessments for all students in grades K-12 and it also 

includes all state and national assessments.Each year, the District develops a comprehensive 

assessment calendar to support student learning for all students K-12. Assessments are 

delivered with fidelity, according to established procedures and time frames, and reliable scores 

are generated. Results are shared with teachers and support staff in order to prepare for grade-

level and/or subject-area data team meetings. Such meetings are held to support student 

growth and achievement through the analysis of data gleaned from recent assessments. Finally, 

each building also has Child Study Teams in place that meet weekly to focus on individual 

students who may be demonstrating a need for intensive intervention. 

Data team meetings occur every 4-6 weeks so that teachers, interventionists and building 

administrators can meet to analyze school processes, demographics, student learning and 

perceptual data to help in making instructional decisions moving forward. These meetings are 

facilitated by the Reading Specialists and RtII Coordinators, and focused on Victoria Bernhardt's 

“Multiple Measures” model for analyzing data. Strengths and areas of need are identified for 

whole and small groups, as well as individual students. Teachers discuss ways to revise or 

implement whole class instructional strategies to support all students, and then student learning 

goals are set for the next round of assessments. Classroom teachers support Tier 2 and 3 

interventions within their class through flexible groups, while Reading Specialists and RtII 

Coordinators plan to support the needs of small groups of students, identified via a needs-

based, or eligibility, process.  Some of the research-based interventions provided for small 

groups of students are Leveled Literacy Intervention, LEXIA Reading, Barton Reading and 

Spelling, Gateways ELA, REWARDS (phonics), TouchMath, Tools for Success (math), Go Math! 

Intervention, and SuccessMaker Math. 

Since data team meetings are generally a forum to collaborate on how to modify instruction to 
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improve upon the results for all students, Child Study Teams are in place to focus on individual 

student growth for some of our students with the most intensive needs. The critical areas 

addressed within Child Study Team meetings include academic, behavioral, social, and 

emotional needs. The Child Study Team consists of building administrators, RtII Coordinators, 

Reading Specialists, school psychologists, speech and language therapists, and classroom 

teachers.  The RtII process is a comprehensive, multi-tiered framework that enables our district 

to provide early identification and intervention for our students who are academically and/or 

behaviorally at-risk.  The team analyzes individual student data to identify strengths and areas of 

need, plans specialized research-based instruction and interventions, continually monitors the 

student's response to programming, and makes changes, accordingly. Classroom teachers also 

meet with the interventionists and support staff, as necessary, throughout the year to review 

data and make adjustments, based on students’ progress. All interventions are recorded and 

monitored throughout the year, so that documentation follows students as they transition from 

one grade to the next.   

The High School is currently refocusing its efforts to more actively discuss and improve upon 

student’s needs. The process begins with an assessment calendar developed by administrators 

and teacher leaders, which includes a schedule for the administration of specific district 

assessments for regular and special education students in grades 9-12. Assessments are 

delivered with fidelity, according to established procedures and time frames, and reliable scores 

are generated.  For the 2019-2020 school year, the high school has begun the process of 

cultivating and implementing a Child Study team to provide a more intimate focus on individual 

student need and growth for our special education population. The team is comprised of 

building-level and central administrators, guidance counselors (special education exclusive), and 

a behavioral support specialist. The critical areas addressed within Child Study Team meetings 

include academic, behavioral, social, and emotional needs. Weekly meetings center on 

attending to current student concerns (behavioral and academic) with the ultimate goal being to 

address them proactively and explicitly. Team members analyze current classroom and 

assessment performance to recommend appropriate alterations for students (initiate 

evaluation, re-evaluation, alternative scheduling options, move to co-taught section, etc.) and 

continuously monitor student’s response to each implemented change.  

  

Community Coordination 

Describe how you accomplish coordination with community operated infant and toddler 
centers, as well as preschool early intervention programs. In addition, describe the community 
coordination with the following before or after school programs and services for all grade levels, 
including pre-kindergarten, if offered, through grade 12. 

1. Child care 
2. After school programs 
3. Youth workforce development programs 
4. Tutoring 
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From 2012 through 2017, in serving the Birth-Age 5 statutory area through the KtO Grant, 

Interboro School District has cultivated a successful partnership with the DCIU’s Head Start 

administration and staff. Interboro’s Curriculum and Instruction team has worked in conjunction 

with the Assistant Director and the KtO targeted Head Start teacher to administer, analyze, and 

provide data reports for the ECERS and the PreK G-RADE. Interboro has also supported Head 

Start teachers’ professional development, provided on-site coaching, and assisted with the 

selection of curricular materials based on the results of the ECERS and the PreK G-RADE. 

Additionally, ISD’s works with Head Start to track the longitudinal progress of Title I students 

who are Head Start graduates. Interboro promotes Head Start with eligible families. Most 

recently, representatives from DCIU’s Head Start participated in the District’s Spring PreK 

Literacy Fair in April 2019. At the inception of Interboro’s Early Learning Academy, Interboro’s 

Curriculum and Instruction team received much guidance from the Assistant Director of DCIU’s 

Early Head Start/Head Start/Child Care Partnership Program. Once Interboro officially became a 

PreK Counts provider, Interboro School District’s Superintendent of Schools and Curriculum 

Director met with the Executive Director of the DCIU, Director, and Assistant Director of the 

DCIU Head Start/Child Care Partnership on October 23, 2017 to discuss quality early learning 

options in Delaware County, suggestions for success in the PreK Counts classroom, and the 

possibility of partnering to bring a Head Start classroom on site to the Interboro School District 

in future years. Both parties believe that ISD’s Early Learning Academy will expand our 

community's access to quality PreK. Through frequent communications with the DCIU, Interboro 

has made assurances that Interboro’s Early Learning Academy will not compete with DCIU’s 

Head Start programming. We will refer any Interboro families with household incomes below 

135% of the FPG to the DCIU Head Start program, as such families may have unique needs that 

are best supported by a program that is designed especially to meet those needs. We 

understand that families with children eligible for Head Start may prefer to enroll them in PA 

PreK Counts. While informational materials are distributed through a variety of District methods 

and venues and assistance is provided with registration processes, our families are often 

reluctant due the location (programming is not within the boundaries of ISD) and transportation 

concerns. Ultimately, the goal is cooperation, not competition. Interboro currently maintains a 

partnership agreement with the DCIU Early Head Start/Head Start/Child Care Partnerships 

Program effective June 2018 through August 2022. Per this agreement, Interboro School District 

agrees to: • Provide the progress of Head Start children during kindergarten, 1st, 2nd and 3rd 

grades. • Provide kindergarten registration information annually. • Assist with advertising Head 

Start services to families in the school district. • Outline parameters of schools in the community 

to determine where children should enroll. Delaware County Intermediate Unit EHS/HS/CCP 

Program agrees to: • Supply a list of prospective Head Start students according to their school 

districts. • Supply Transition Packets to Head Start families that will be transitioning into 

kindergarten. • Provide Outcome Measures results for each transitioning Head Start child. 

During the Interboro School District’s initial years as a PreK Counts provider, District 

administrators and staff have collaborated frequently with ECE providers in the county and 

state. Interboro’s Director of Curriculum and Instruction attends quarterly Local Interagency 

Coordinating Council (LICC) meetings at the DCIU, which provide opportunities for community 
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organizations, service providers, and parents to collaborate in the delivery of quality services 

and resources provided to children under 5 or at risk of developmental delays. The District has 

joined the PA Child Care Association (PACCA) to stay connected to ECE colleagues across the 

Commonwealth, keep abreast of public policy and legislation, and engage in high quality 

professional development. Interboro’s Superintendent of Schools has also forged connections 

with Public Citizens for Children and Youth to learn how the District can advocate for increased 

access to quality early childcare. In connecting with local PreK Counts providers, Interboro SD 

has partnered with Today’s Child/Sonrise Christian Day School/A Child’s Nest and Discovery Tree 

to provide their New Teacher Induction program (see attached memorandums of 

understanding). Through this partnership, Interboro’s mentors • Conduct face to face meetings 

with the New Teacher twice a month, for a minimum of one hour per session, to support their 

professional growth. • Submit Monthly Meeting Log to Coordinators (both Mentor and New 

Teacher are required to submit the same form individually). • Support the New Teacher in 

completing all New Teacher Induction Program requirements. • Complete non-evaluative 

observations of the New Teacher. • Assist the teachers they are mentoring in setting up 

observations in their own school and/or of teachers in other buildings,and making themselves 

available to observe and/or to be observed by the teachers they are mentoring. New teachers 

from these partnering ECEs are also supported by Interboro’s New Teacher Induction 

coordinators and engage in monthly workshops. In the Fall of 2017, Today’s Child’s PreK Counts 

Program Director and staff visited Interboro’s Early Learning Academy to conduct a supportive, 

non-evaluative ECERs assessment. They provided valuable feedback to the lead teacher and 

Director of Curriculum and Instruction on environmental preparation, assessment practices, 

Pelican usage, and community partnerships. During the 2018-19 school year, the District 

established an independent partnership with Francyne Wharton to provide continued 

professional development to our lead teachers, assistant teachers, and administrators. The 

District continues to reach out to local pre-schools that support District residents. Members of 

the Kindergarten Academy have met with local pre-schools to discuss appropriate academic and 

social-emotional curriculum in order to prepare students for Kindergarten. Staff from some pre-

schools have visited the classrooms of the KA to observe the routines in place with the idea of 

adopting similar practices. Pre-School directors from local programs also promote and attend 

Interboro’s annual Spring Pre-School Literacy Fair. 

For school age children, the District coordinates with local childcare centers to ensure that 

students are transported to after care programming.  The District transports K-5 students to 

child care centers within the boundaries of the Interboro School District as well as an out of 

District medical daycare facility. The Interoro School District also rents space to Kidstop, a 

private aftercare program for District families that is housed at Glenolden School.  

The Interboro School District also boasts strong co-curricular programming including a variety of 

clubs and athletics for community school and High School students. Most recently, the District 

welcomed the addition of building specific STEM Clubs at each community school as well as a 

District-wide 4th-8th grade Theatre program. 
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Preschool Agency Coordination 

Explain how the LEA coordinates with agencies that serve preschool age children with 
disabilities. 

1. Address coordination activities designed to identify and serve children with disabilities 
and the supports and accommodations available to ensure both physical and 
programmatic access. 

2. Address pre-kindergarten programs operated directly by the LEA and those operated by 
community agencies under contract from the LEA. 

3. Describe how the LEA provides for a smooth transition from the home setting and any 
early childhood care or educational setting the students attend, to the school setting. 

For approximately 30 years, the Interboro School District had provided families within ISD and 

neighboring districts with an affordable preschool experience at the “Young Bucs Preschool.” 

The program, housed at the Interboro High School, was a cornerstone of the Family and 

Consumer Science Department’s Child Development Lab, where secondary students interested 

in Early Childhood Education participate in observations, lesson planning and delivery, and 

classroom procedures and routines. The non-profit program, which operated for 2.5 hours 

during three mornings per week, provided 18 local families per year with an engaging initial 

school experience in a safe classroom environment. By the 2016-17 school year, the 

administration and primary grades teachers noted a significantly heightened level of need in our 

earliest learners. Community demographics have changed steadily in recent years and ISD 

educates increasing numbers of students who fall into the state’s “Historically 

Underperforming” Subgroup. In the 2016-17 school year for instance, 51.36% of our students 

were economically disadvantaged. During the 2017-18 school year, this percentage increased to 

54.09%. Currently, during the 2018-19 school year, ISD is at 56.27%. Many children are entering 

Kindergarten lacking foundational skills and subsequently struggle to close the achievement gap 

throughout their educational experiences. Recent research continues to stress that 

disadvantaged youth can make significant gains in well-implemented, research-based, 

developmentally appropriate Pre-K programs. Consequently, in the spring of 2017, Interboro 

School District committed to transforming the then “Young Bucs Preschool” into the “Interboro 

Early Learning Academy” to ensure a meaningful, standards-based experience for participating 

students living in the boundaries of ISD. Interboro’s Early Learning Academy opened its doors to 

32 PreK students in September 2017. During the 17-18 school year, 16 morning half-day slots 

were funded through the PreK Counts grant and the District leveraged other funding sources to 

supplement the additional 16 afternoon half-day slots. Based upon the success of that first year 

and community need, Interboro School District proposed the transition of the program to full 

day slots and the addition of a classroom at the Kindergarten Academy. Interboro School District 

was awarded PKC grant funding in July 2018 that currently supports quality early education for 

34 full day learners in two locations. The unique High School location of Interboro’s initial PreK 

Counts classroom offers the natural resource of high school teachers and students. The program 

maintains its connections with the Child Development course for secondary students interested 
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in Early Childhood Education. The PreK teacher coordinates with students and staff involved in 

our physical education field work program, Art Service Club, and our rich music program to 

provide cross-curricular experiences for the Pre-K students. Pre-K Counts students at the High 

School have multiple opportunities to visit the Kindergarten Academy and interact with 

Kindergarten staff, which assists in their smooth transition to our full day program. Since 1999, 

The Interboro Kindergarten Academy has provided a high-quality full day Kindergarten 

experience for approximately 260 students per year. The nurturing, child-centered environment 

promotes physical, social, emotional, and intellectual development of young children and staff 

and the community of learners has welcomed the addition of a PreK Counts classroom. Based 

on community need, space availability, and the initial success of this classroom, Interboro School 

District is proposing to expand by increasing PreK Counts slots to open a second Early Learning 

Academy classroom at the Kindergarten Academy that will support an additional 17 full day 

students. Undoubtedly, there are significant benefits to having PreK Counts classrooms within 

the Interboro School District including the invaluable resource of our existing professional 

support staff including school counselors, social workers, school nurses, school psychologists, 

and behavior specialists. Related service personnel work in conjunction with the classroom 

teachers to facilitate Child Find to identify students who may be at risk and coordinate early 

intervention services and strategies. PreK students participate in PE/Health, Guidance, and 

Music and Movement lessons. Full service cafeterias in both locations are utilized by the PreK 

classrooms to provide free meals for the PreK Counts students based on the federal nutritional 

guidelines The PreK Counts teachers and assistant teachers participate in the professional 

community of K-12 educators and sustained District-provided professional development in areas 

including instructional practices, technology education, and Positive Behavior Instructional 

Support (PBIS). Additionally, the PreK Counts teachers participate in data team and transition 

meetings with our Kindergarten Academy’s Child Study Team. While each location presents 

unique advantages, student placement is decided based on parent input, prioritized risk factors, 

and initial screening inventories. ISD is proud to develop our early learners’ social, emotional, 

and age-appropriate skills in alignment with the PA Early Learning Standards. The overarching 

District mission is to provide a challenging and supportive learning environment for all students 

to succeed academically, socially, and emotionally while becoming college and career ready 

citizens within a global community. Providing access to quality Pre-K experiences is vital to 

fulfilling to this mission. The specific mission of the Interboro Early Learning Academy 

classrooms is to establish a foundation of learning by inspiring, guiding, and engaging its young 

learners as they develop critical foundational academic, social, and emotional skills to be 

successful in kindergarten and life. The Interboro Early Learning Academy is devoted to 

nurturing curiosity, strengthening resiliency, and cultivating a love for learning. Our measurable 

District vision guides this work: All Pre-K students receive high quality, standards-based 

curriculum that promotes critical thinking skills and high expectations; All Pre-K educators utilize 

research-based instructional practices to ensure maximum success for all students; As confident 

learners, all Pre-K students demonstrate creativity, think critically, and problem solve; All Pre-K 

students and staff thrive in a safe and caring environment that fosters confidence and promotes 

academic, social, and emotional growth. 
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Interboro School District maintains a strong partnership with the DCIU’s Early Intervention 

program. As the 17-18 school year marked the inception of Interboro’s PreK Early Learning 

Academy, the Director of Special Education, Director of Curriculum, and lead PreK teacher 

collaborated with DCIU EI/Special Programs staff to develop a process to make appropriate 

referrals for EI evaluations and services. Through this partnership, the District continues to 

provide critical information to families of children who have not been identified as in need of 

services and were potentially eligible. In instances where families need specific supports with 

and encouragement in completing the process, our IU contacts are available to assist both on 

site at the District and via the telephone. Indeed, family engagement is critical to promoting 

inclusive experiences for children with and without disabilities. While none of our current PreK 

students entered the Early Learning Academy receiving EI services at the start of the school 

year, two students have progressed through the referral process as a result of these 

collaborative efforts during the 18-19 school year. District liaisons and the lead PreK teacher 

have thus met with intervention specialists, parents, and students to discuss individual student 

needs and establish specific goals as necessary to provide positive experiences for all students in 

the Interboro Early Learning Academy. If a child does enter Interboro’s PKC classrooms already 

receiving EI services, Interboro’s Special Education Director and PreK team will continue 

coordination efforts with DCIU’s EI team to ensure a smooth transition for children and families. 

Children who are receiving EI supports during their enrollment in the PreK Counts classroom will 

receive services in the same learning environments as their same age peers. ISD will coordinate 

to embed strategies and routines within the PreK Counts program related to those that the child 

is receiving through EI. ISD will also provide a safe, monitored area where students can receive 

EI services through DCIU staff before or after their PreK Counts instructional time as needed. ISD 

will continue to promote awareness of the availability of EI services for children enrolled in the 

Interboro Early Learning Academy who have not been identified as in need of EI services but 

who may be eligible for services. 

Historically, as EI students transition into Interboro’s Kindergarten Academy, information 

regarding the population of students (ages 3-5) who are receiving services is shared by the DCIU 

with ISD’s Supervisor of Special Education to assist the District in preparing for supports to 

Interboro children who will eventually become Kindergarten students in the school district. 

These students may be receiving a range of services to support developmental delays, motor 

skill development, speech/language development, hearing impairments, and other physical or 

intellectual disabilities. ISD’s team participates in transition meetings with the DCIU Early 

Intervention staff and parents to prepare for the registration and programming for students 

with EI IEPs. Parents of students in the EI programs attend an initial liaison meeting where initial 

information is presented regarding the child’s needs. Parents are asked to sign a letter of Intent 

to Register. In subsequent weeks, the KA team goes out to 10-12 preschool/learning settings to 

observe the children, speak to teachers, and prepare recommendations for further planning. An 

additional meeting with parents is held prior to April 15th to inform parents as to whether 

additional testing or adopting a pendency IEP will take place. The goal is to provide each student 

with the services that they will need to participate fully in the kindergarten curriculum. ISD’s 

team maintains ongoing communication with the DCIU Early Intervention supervisor and case 
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managers to continually update records so that there is no gap in services for students who will 

be transitioning to the school age programs When meeting with the parents and their 

appropriate teams, ISD plans for success for the student by utilizing our supports. ISD has a full 

range of supports for our students including school counselors, school social workers, physical 

therapists, speech therapists, and occupational therapists. These supports ensure that each 

student receives the least restrictive environment so that children with disabilities can 

participate and succeed in the same learning environments as their same age peers. 

In addition, the school nurse and principal review the medical records for incoming kindergarten 

students.  Each year there are children who have medical conditions that require 

accommodations or specialized services during the school day.  Parents are asked to provide 

medical documentation and physician’s orders for treatment, care, and any restrictions. Chapter 

15/504 Service Agreements are developed by the school psychologist along the parent, school 

nurse, principal, and classroom teacher.  These meetings are held at the start of the 

kindergarten year. 

All incoming kindergarten students and their parents/guardians are invited to an orientation 

session where the incoming students participate in informal readiness screenings conducted by 

the teaching staff.  Parents are also asked to complete a Student Information Survey at the time 

of registration. The information gathered helps to support the organization of classrooms and 

also provides baseline data for possible participation in Response to Instruction and Intervention 

(RtI) and Title I programs. Parents/guardians are introduced to the curriculum, school programs, 

resources, and the school community during the parent orientation.  Other transition 

opportunities include an Open House prior to the first official school day and Back to School 

Night during the first full week of school.   KA parents are encouraged to contact the KA principal 

to discuss any concerns that they may have about their child starting school. Phone contacts and 

meetings happen throughout the summer.  All this is done to help support a smooth transition 

to kindergarten for all students. 

  

Professional Education 

Characteristics 

District’s Professional Education Characteristics EEP EEI ML HS 

Enhances the educator’s content knowledge in the 
area of the educator’s certification or assignment. 

X X X X 

Increases the educator’s teaching skills based on 
effective practice research, with attention given to 
interventions for struggling students. 

X X X X 

Increases the educator's teaching skills based on 
effective practice research, with attention given to 
interventions for gifted students. 

X X X X 

Provides educators with a variety of classroom-based 
assessment skills and the skills needed to analyze and 

X X X X 
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use data in instructional decision making. 

Empowers educators to work effectively with parents 
and community partners. 

X X X X 

 

District’s Professional Education Characteristics EEP EEI ML HS 

Provides the knowledge and skills to think and plan 
strategically, ensuring that assessments, curriculum, 
instruction, staff professional education, teaching 
materials and interventions for struggling students 
are aligned to each other, as well as to Pennsylvania’s 
academic standards. 

X X X X 

Provides the knowledge and skills to think and plan 
strategically, ensuring that assessments, curriculum, 
instruction, staff professional education, teaching 
materials and interventions for gifted students are 
aligned to each other, as well as to Pennsylvania's 
academic standards. 

X X X X 

Provides leaders with the ability to access and use 
appropriate data to inform decision making. 

X X X X 

Empowers leaders to create a culture of teaching and 
learning, with an emphasis on learning. 

X X X X 

Instructs the leader in managing resources for 
effective results. 

X X X X 

 
Provide brief explanation of your process for ensuring these selected characteristics. 

Interboro School District provides many avenues for professional education. Interboro 
structures its professional learning through full-day in-service days, after-school workshops, 
bimonthly data team meetings, summer courses, department and grade level meetings, and 
attendance to local professional development workshops.  The variety of professional learning 
empowers educators to pursue opportunities that meet professionals’ diverse needs. Academic 
student data, perceptual data (gathered from surveys, focus groups, and professional 
development evaluations), and classroom observations, informs the design, development, and 
organization of professional learning.  
Through a differentiated professional development model, educators select a professional 
learning strand each academic year.  The learning strands include: reading and writing 
interventions, social-emotional learning, curriculum development, pedagogical techniques, 21st 
Century learning environments, and student-centered learning. Within these six learning 
strands, there are 10 different workshops.  These workshops include: Building a Math 
Framework, College and Career Readiness, Student Agency and Engaged Learners, Co-Teaching, 
Differentiated Instruction, Learning Environments, Trauma-Informed Care, Text Analysis and 
Writing, Effective Classroom Management, STEM Learning, and Phonics Instruction. A cohort 
model is used for these professional development workshops so that teachers have a supportive 
network of colleagues to connect with throughout the year.  Each year, teachers have the 
opportunity to select a new learning strand and workshop focus.  Each professional 
development workshop series also provides in-class coaching or classroom support to provide 
numerous opportunities for educators to apply their learning.  This model also ensures that 
teachers have a feedback loop that supports them as they experience successes and challenges 
when they implement new instructional practices.  
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Grade level teams (K-5) and departments (grades 6-12) meet on a monthly basis to enhance 
their content knowledge, develop strategies to support struggling students, improve assessment 
design, and empower educators to communicate with families. Each group of teacher teams 
review curriculum maps, selects appropriate resources, and revises common assessments. 
Professional development for gifted education is provide by the District and overseen by the 
Director of Special Education and the two Gifted Specialists in the District. 
During the summer, teachers have the opportunity to participate in professional learning 
workshops.  These workshops focus on school and classroom culture, writing instruction, and 
technology integration.  The workshops are designed as 30-hour courses.  Additionally, the 
District maintains a long-standing partnership with Delaware County Intermediate Unit.  
Teachers participate in the DCIU offerings during the summer and the school year.  
Teachers attend data team meetings on a triannual basis.  At these meetings, teachers review 
their student results on benchmark and diagnostic assessments such as CDT, NWEA’s MAP, and 
Running Records.  As a team, teachers, administrators, and math and reading specialists identify 
needs in order to provide targeted interventions for struggling students and determine which 
instructional practices work best. 
Professional learning opportunities are implemented for school leaders as well.  Throughout the 
school year and summer, administrators participate in Administrative Council sessions.  At these 
sessions, administrators focus on assessment, curriculum, instruction, and intervention. These 
meetings foster collaborative discussions to address District needs as the administrative team 
develops its capacity to think and plan strategically.  
All District leaders have access to District student data including but not limited to eMetric, 
PVAAS, MAP, CDT, Running Records. In addition, administrators have access to teacher level 
data collected during formal observation and walkthroughs.  Each year, administrators create 
building level action plans to address the needs and strengths reflected in the data. This action-
planning process empowers leaders to create a culture of teaching and learning as they seek 
ways to address their targeted goals through action steps grounded in research-based 
practices.  
Each summer, the administrative team gathers for weekly meetings to discuss, review, and 
analyze District data, programs, initiatives, and goals. Additionally, the administrative team uses 
this time to establish goals for the ensuing academic year and engage in structured professional 
development. Specifically, the administrative team explores topics related to equity, social-
emotional learning, leadership/management styles, research-based instructional practices, 
team-building exercises, reflective practices, and pertinent District data trends. 
  

 

Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

At this time, Interboro has selected all categories, knowing we have to continue to build capacity 
within all levels. 

Professional Development 

Interboro SD 

Professional Development 
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Title: Reading and Writing Interventions  

Description This professional learning strand will use a cohort model to group 

professionals.  Each year a group of 25-30 educators will participate in 

one of the two workshops series offered in this strand.   

Workshop Series 1: 

Phonics, Decoding, and Multi-Sensory Support for Young Readers o 

Receive training in Orton-Gillingham approach to intervention. 

o The Institute for Multi-Sensory Learning will facilitate these workshops.  

Workshop Series 2: 

Helping Students Analyze Text & Build Confident Writers 

o Build student competency to analyze a writer's craft by focusing on 

text-dependent analysis 

o This workshop will connect to previous professional development 

offered by the DCIU on text-dependent analysis. The DCIU will continue 

to facilitate sessions this school year.  

o Learn and apply strategies to improve writing instruction in the 

classroom.    

o Participate in common scoring for writing.  

o Cohort includes teachers in grades 3-8.   

Person Responsible Mark Avitabile  

Start Date: 8/26/2019 

End Date: 6/15/2022 

Proposed Cost/Funding:   

Start Year End Year Cost Funding Source 
 

Program Area(s): Professional Education 

Hours Per Session 6 

# of Sessions: 12 

# of Participants Per Session: 25 

Provider: Multiple Providers 

Provider Type: Multiple Providers: IU; Orton-Gillingham provider; School Entity  

PDE Approved: No 
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Knowledge Gain: Workshop Series 1: Partcipants will develop the capacity implement 

effective phonics instruction.  

Workshop Series 2: Participants will develop the capacity to implement 

effective writing instruction, collaboarte in common scoring, and improve 

assessment design.  

Research & Best Practices 

Base: 

- Phonics instruction is a key component of developing elementary 

readers.  

-  

For classroom teachers, 

school counselors and 

education specialists: 

  

• Enhances the educator’s content knowledge in the area of the 

educator’s certification or assignment. 

• Increases the educator’s teaching skills based on research on 

effective practice, with attention given to interventions for 

struggling students. 

• Provides educators with a variety of classroom-based assessment 

skills and the skills needed to analyze and use data in instructional 

decision-making. 

  

For school or LEA 

administrators, and other 

educators seeking leadership 

roles: 

  

• Provides the knowledge and skills to think and plan strategically, 

ensuring that assessments, curriculum, instruction, staff 

professional education, teaching materials and interventions for 

struggling students are aligned to each other as well as to 

Pennsylvania’s academic standards. 

• Empowers leaders to create a culture of teaching and learning, 

with an emphasis on learning. 

  

Training Format:   

• Series of Workshops 

  

Participant Roles:   

• Classroom teachers 

• Principals / Asst. Principals 

  

Grade Levels:   

• Elementary - Primary (preK - grade 1) 
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• Elementary - Intermediate (grades 2-5) 

• Middle (grades 6-8) 

  

Follow-up Activities:   

• Team development and sharing of content-area lesson 

implementation outcomes, with involvement of administrator 

and/or peers 

• Analysis of student work, with administrator and/or peers 

• Creating lessons to meet varied student learning styles 

• Peer-to-peer lesson discussion 

• Joint planning period activities 

  

Evaluation Methods:   

• Classroom observation focusing on factors such as planning and 

preparation, knowledge of content, pedagogy and standards, 

classroom environment, instructional delivery and professionalism. 

• Student PSSA data 

• Standardized student assessment data other than the PSSA 

• Classroom student assessment data 

• Participant survey 

• Review of participant lesson plans 
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Interboro SD 

Professional Development 

  

  

Title: Social - Emotional Learning  

Description  Workshop Series: 

Creating Trauma Sensitive Schools 

o  Investigation of mindfulness practices, resiliency development and 

executive function support for students who have experienced trauma 

from any number of sources (i.e. cycle of poverty, cycle of drug addiction, 

long-term devastation of intergenerational discrimination and injustice, 

divorce, family upheaval, academic failure, abuse) 

  

Person Responsible Rachel Lambert  

Start Date: 8/26/2019 

End Date: 6/15/2022 

Proposed Cost/Funding:   

Start Year End Year Cost Funding Source 
 

Program Area(s): Professional Education, Special Education 

Hours Per Session 6 

# of Sessions: 12 

# of Participants Per Session: 50 

Provider: Multiple Providers  

Provider Type: School Entity, Non-Profit Organization, Education Consultant  

PDE Approved: No 

Knowledge Gain:  Participants will learn mindfulness practices to use as educators and with 

students in the classroom. 

Participatns will learn about resiliency development and executive 

function support for students who have experienced trauma from any 

number of sources. 

Participants will investigate the factors taht contribute to student trauma 

and its impact on student learning and school performance (i.e. cycle of 

poverty, cycle of drug addiction, long-term devastation of 

intergenerational discrimination and injustice, divorce, family upheaval, 

academic failure, abuse).  
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Research & Best Practices 

Base: 

Schools that focus on trauma informed care are able to able to ensure 

that mission, culture and practice are aligned to support and recognize 

trauma in students.  

Schools that implement trauma-informed care as a systemtic approach 

are able to understand the causes and consequences of trauma, and 

embed practices that promote healing and resilience.  

  

For classroom teachers, 

school counselors and 

education specialists: 

  

• Increases the educator’s teaching skills based on research on 

effective practice, with attention given to interventions for 

struggling students. 

• Empowers educators to work effectively with parents and 

community partners. 

  

For school or LEA 

administrators, and other 

educators seeking leadership 

roles: 

  

• Provides the knowledge and skills to think and plan strategically, 

ensuring that assessments, curriculum, instruction, staff 

professional education, teaching materials and interventions for 

struggling students are aligned to each other as well as to 

Pennsylvania’s academic standards. 

• Empowers leaders to create a culture of teaching and learning, 

with an emphasis on learning. 

  

Training Format:   

• Series of Workshops 

  

Participant Roles:   

• Classroom teachers 

• Principals / Asst. Principals 

• School counselors 

  

Grade Levels:   

• Elementary - Primary (preK - grade 1) 

• Elementary - Intermediate (grades 2-5) 

• Middle (grades 6-8) 
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• High (grades 9-12) 

  

Follow-up Activities:   

• Team development and sharing of content-area lesson 

implementation outcomes, with involvement of administrator 

and/or peers 

• Creating lessons to meet varied student learning styles 

• Joint planning period activities 

• Journaling and reflecting 

  

Evaluation Methods:   

• Classroom observation focusing on factors such as planning and 

preparation, knowledge of content, pedagogy and standards, 

classroom environment, instructional delivery and professionalism. 

• Participant survey 

• Portfolio 
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Interboro SD 

Professional Development 

  

  

Title: Student-Centered Learning  

Description The Student-Centered Learning Strand includes four workshop series: 

• Workshop Series 1: 

Empowering Student Voice – Civics for Students  

o Create a positive and inclusive classroom space where students feel 

empowered, courageous and challenged in order to develop leadership 

skills.    

o This workshop series will focus on civic engagement as a route to use 

the power of student voice to find pathways for community activism.  

  

Workshop Series 2: 

Transforming the Learning Space 

o Visit non-traditional learning spaces to make connections to the school 

classroom to create more interactions among students and within the 

physical environment.    

o This workshop series may include visits to local museums (art, science, 

history) and to live performances (music and stage).  

  

Workshop Series 3: 

Creating a Differentiation Culture 

o Examine and explore a variety of strategies and techniques to 

differentiate instruction and meet the needs of very diverse classrooms.  

o This workshop series will provide time to apply the strategies to 

classroom and lesson design, and receive supportive feedback o Teaching, 

Learning, Succeeding will facilitate multiple sessions.   

  

Workshop Series 4: 

Co-Teaching Techniques 

o Examine and explore ways to develop the co-teaching relationship to 

serve all student needs and maximize the efforts of two teachers in one 

classroom space 

o This workshop series will offer common planning sessions for co-

teaching teams.   

  

Person Responsible Mark Avitabile  
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Start Date: 8/26/2019 

End Date: 6/15/2022 

Proposed Cost/Funding:   

Start Year End Year Cost Funding Source 
 

Program Area(s): Professional Education, Special Education 

Hours Per Session 6 

# of Sessions: 12 

# of Participants Per Session: 25 

Provider: Multiple Providers  

Provider Type: Multiple Providers: IU; School Entity; Non-Profit Organization  

PDE Approved: No 

Knowledge Gain: . 

Research & Best Practices 

Base: 

. 

For classroom teachers, 

school counselors and 

education specialists: 

  

• Enhances the educator’s content knowledge in the area of the 

educator’s certification or assignment. 

• Increases the educator’s teaching skills based on research on 

effective practice, with attention given to interventions for 

struggling students. 

• Provides educators with a variety of classroom-based assessment 

skills and the skills needed to analyze and use data in instructional 

decision-making. 

  

For school or LEA 

administrators, and other 

educators seeking leadership 

roles: 

  

• Provides the knowledge and skills to think and plan strategically, 

ensuring that assessments, curriculum, instruction, staff 

professional education, teaching materials and interventions for 

struggling students are aligned to each other as well as to 

Pennsylvania’s academic standards. 

• Provides leaders with the ability to access and use appropriate 

data to inform decision-making. 

  

Training Format:   

• Series of Workshops 

  

Participant Roles:   

• Classroom teachers 

• Principals / Asst. Principals 
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• Supt / Ast Supts / CEO / Ex Dir 

• School counselors 

  

Grade Levels:   

• Middle (grades 6-8) 

• High (grades 9-12) 

  

Follow-up Activities:   

• Team development and sharing of content-area lesson 

implementation outcomes, with involvement of administrator 

and/or peers 

• Analysis of student work, with administrator and/or peers 

• Creating lessons to meet varied student learning styles 

• Peer-to-peer lesson discussion 

• Lesson modeling with mentoring 

• Joint planning period activities 

• Journaling and reflecting 

  

Evaluation Methods:   

• Classroom observation focusing on factors such as planning and 

preparation, knowledge of content, pedagogy and standards, 

classroom environment, instructional delivery and professionalism. 

• Student PSSA data 

• Standardized student assessment data other than the PSSA 

• Classroom student assessment data 

• Participant survey 

• Review of participant lesson plans 

• Review of written reports summarizing instructional activity 

• Portfolio 
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Interboro SD 

Professional Development 

  

  

Title: Curriculum Development  

Description The Curriculum Developnment learning strand will include two workshop 

series:  

Workshop Series 1: 

Building a Math Framework 

o Examine current math practices to develop a curriculum framework for 

K-Algebra math learning  

o Pilot new programs o School Visits – out of district, in district  

Workshop Series 2: 

Problem Solving for the 21st Century:  

o Use creative and collaborative STEM learning exercises to advance the 

critical thinking skills of elementary students  

o Explore project-based learning as designed by Engineering is 

Elementary  

o Engage with the design thinking process 

o Participate in the Japanese Lesson Study Process    

Person Responsible Mark Avitabile 

Start Date: 8/26/2019 

End Date: 6/15/2022 

Proposed Cost/Funding:   

Start Year End Year Cost Funding Source 
 

Program Area(s): Professional Education, Educational Technology 

Hours Per Session 6 

# of Sessions: 12 

# of Participants Per Session: 25 

Provider: Multiple Providers  

Provider Type: Multiple Providers: IU; School Entity  
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PDE Approved: No 

Knowledge Gain: . 

Research & Best Practices 

Base: 

. 

For classroom teachers, 

school counselors and 

education specialists: 

  

• Enhances the educator’s content knowledge in the area of the 

educator’s certification or assignment. 

• Increases the educator’s teaching skills based on research on 

effective practice, with attention given to interventions for 

struggling students. 

• Provides educators with a variety of classroom-based assessment 

skills and the skills needed to analyze and use data in instructional 

decision-making. 

  

For school or LEA 

administrators, and other 

educators seeking leadership 

roles: 

  

• Provides the knowledge and skills to think and plan strategically, 

ensuring that assessments, curriculum, instruction, staff 

professional education, teaching materials and interventions for 

struggling students are aligned to each other as well as to 

Pennsylvania’s academic standards. 

• Empowers leaders to create a culture of teaching and learning, 

with an emphasis on learning. 

  

Training Format:   

• Series of Workshops 

  

Participant Roles:   

• Classroom teachers 

• Principals / Asst. Principals 

  

Grade Levels:   

• Elementary - Primary (preK - grade 1) 

• Elementary - Intermediate (grades 2-5) 

• Middle (grades 6-8) 

• High (grades 9-12) 

  

Follow-up Activities:   
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• Team development and sharing of content-area lesson 

implementation outcomes, with involvement of administrator 

and/or peers 

• Analysis of student work, with administrator and/or peers 

• Creating lessons to meet varied student learning styles 

• Peer-to-peer lesson discussion 

• Lesson modeling with mentoring 

• Joint planning period activities 

• Journaling and reflecting 

  

Evaluation Methods:   

• Classroom observation focusing on factors such as planning and 

preparation, knowledge of content, pedagogy and standards, 

classroom environment, instructional delivery and professionalism. 

• Student PSSA data 

• Standardized student assessment data other than the PSSA 

• Classroom student assessment data 

• Participant survey 

• Review of participant lesson plans 

• Portfolio 
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Interboro SD 

Professional Development 

  

  

Title: Pedagogical Techniques 

Description Workshop Series: 

 How Student Agency Create Empowered and Engaged Learners  

o Investigate strategies to balance curriculum demands, standardized 

testing, and accommodate students’ unique and varied interests and 

passions; examine techniques to give students the autonomy to decide 

how they learn and to achieve goals that are meaningful to them.  

o Develop a toolkit and a plan to start integrating inquiry; use design 

thinking as a tool to design engaging lessons and units for students.   

Person Responsible Mark Avitabile 

Start Date: 8/26/2019 

End Date: 6/17/2020 

Proposed Cost/Funding:   

Start Year End Year Cost Funding Source 
 

Program Area(s): Professional Education 

Hours Per Session 6 

# of Sessions: 4 

# of Participants Per Session: 15 

Provider: LEA 

Provider Type: School Entity 

PDE Approved: No 

Knowledge Gain: . 

Research & Best Practices 

Base: 

. 

For classroom teachers, 

school counselors and 

education specialists: 

  

• Increases the educator’s teaching skills based on research on 

effective practice, with attention given to interventions for 

struggling students. 

• Provides educators with a variety of classroom-based assessment 

skills and the skills needed to analyze and use data in instructional 

decision-making. 
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For school or LEA 

administrators, and other 

educators seeking leadership 

roles: 

  

• Provides the knowledge and skills to think and plan strategically, 

ensuring that assessments, curriculum, instruction, staff 

professional education, teaching materials and interventions for 

struggling students are aligned to each other as well as to 

Pennsylvania’s academic standards. 

• Empowers leaders to create a culture of teaching and learning, 

with an emphasis on learning. 

  

Training Format:   

• Series of Workshops 

  

Participant Roles:   

• Classroom teachers 

  

Grade Levels:   

• Middle (grades 6-8) 

• High (grades 9-12) 

  

Follow-up Activities:   

• Team development and sharing of content-area lesson 

implementation outcomes, with involvement of administrator 

and/or peers 

• Creating lessons to meet varied student learning styles 

• Peer-to-peer lesson discussion 

• Journaling and reflecting 

  

Evaluation Methods:   

• Classroom observation focusing on factors such as planning and 

preparation, knowledge of content, pedagogy and standards, 

classroom environment, instructional delivery and professionalism. 

• Participant survey 

• Portfolio 
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Interboro SD 

Professional Development 

  

  

Title: College and Career Readiness 

Description What does college and career readiness look like for our students in 

today's world?  This workshop series explores the skills and traits student 

need to be successful. It will include visits to workplaces, colleges, and 

other venues that students will enter in their postsecondary lives.  The 

participants will make connections between the PA 339 Plan and the 

academic program.  

Person Responsible Valerie Eckman 

Start Date: 8/26/2019 

End Date: 6/15/2022 

Proposed Cost/Funding:   

Start Year End Year Cost Funding Source 
 

Program Area(s): Professional Education, Special Education, Student Services 

Hours Per Session 6 

# of Sessions: 12 

# of Participants Per Session: 25 

Provider: Multiple Providers  

Provider Type: Multiple Providers: IU; School Entity; College or University  

PDE Approved: No 

Knowledge Gain: . 

Research & Best Practices 

Base: 

. 

For classroom teachers, 

school counselors and 

education specialists: 

  

• Empowers educators to work effectively with parents and 

community partners. 

  

For school or LEA 

administrators, and other 

educators seeking leadership 

roles: 

  

• Provides the knowledge and skills to think and plan strategically, 

ensuring that assessments, curriculum, instruction, staff 

professional education, teaching materials and interventions for 

struggling students are aligned to each other as well as to 

Pennsylvania’s academic standards. 

• Empowers leaders to create a culture of teaching and learning, 

with an emphasis on learning. 
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• Instructs the leader in managing resources for effective results. 

  

Training Format:   

• Series of Workshops 

  

Participant Roles:   

• Classroom teachers 

• Principals / Asst. Principals 

• School counselors 

  

Grade Levels:   

• Middle (grades 6-8) 

• High (grades 9-12) 

  

Follow-up Activities:   

• Team development and sharing of content-area lesson 

implementation outcomes, with involvement of administrator 

and/or peers 

• Journaling and reflecting 

  

Evaluation Methods:   

• Classroom observation focusing on factors such as planning and 

preparation, knowledge of content, pedagogy and standards, 

classroom environment, instructional delivery and professionalism. 

• Participant survey 

• Portfolio 

  

  

  

Educator Discipline Act 126, 71 

Provides educators with mandated reporter training, totaling 3 hours, every 5 years as outlined 
in Act 126. 

Questions 
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The LEA has conducted the required training on: 

5/21/2019 Professional Staff Trained by Family Support Alliance  

3/15/2019 Professional Staff Trained by Family Support Alliance  

The LEA plans to conduct the required training on approximately: 

6/1/2020 School Administrators and Support Staff 

 
Provides educators with four (4) hours of professional development in youth suicide awareness 
and prevention every five (5) years for professional educators in grades six through twelve as 
outlined in Act 71. 

Questions 

The LEA has conducted the training on: 

3/15/2019 Professional Staff.  

5/21/2019 Professional Staff.  

The LEA plans to conduct the training on approximately: 

9/1/2020 Each school year, professional staff will complete 1 hour of mandated training via 
an on-line platform.  

 
Provides educators with four (4) hours of professional development every five (5) years for 
professional educators that are teaching the curriculum in which the Child Exploitation 
Awareness Education program is incorporated as outlined in Act 71. 

Questions 

The LEA has conducted the training on: 

2/12/2015  

4/26/2016  

 

Strategies Ensuring Fidelity 

Checked answers 

• Professional Development activities are based upon detailed needs assessments that 
utilize student assessment results to target instructional areas that need strengthening. 

• Using disaggregated student data to determine educators’ learning priorities. 

• Professional Development activities are based upon detailed needs assessments that 
utilize student assessment results to target curricular areas that need further 
alignment. 

• Professional Development activities are developed that support implementation of 
strategies identified in your action plan. 

• Clear expectations in terms of teacher practice are identified for staff implementation. 

• An implementation evaluation is created, based upon specific expectations related to 
changes in teacher practice, which is used to validate the overall effectiveness of the 
professional development initiative. 

• The LEA has a systemic process that is used to validate whether or not providers have 
the capacity to present quality professional development. 
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• Administrators participate fully in all professional development sessions targeted for 
their faculties. 

• Every Professional development initiative includes components that provide ongoing 
support to teachers regarding implementation. 

• The LEA has an ongoing monitoring system in place (i.e. walkthroughs, classroom 
observations). 

• Professional Education is evaluated to show its impact on teaching practices and 
student learning. 

Unchecked answers 

 None. 

Provide brief explanation of your process for ensuring these selected characteristics. 

Administrators create action plans based on trends evident in their building level data. By 
disaggregating the data, building administrators strategically plan and implement professional 
development to target specific learning needs and instructional strategies. Administrators set 
priorities based on the student-level data and design action steps to address building level goals. 
Some action steps include but are not limited to Professional Learning Communities, tri-annual 
data meetings, targeted teacher support, and supplemental intervention support. 
Administrators compile and analyze data from PVAAS, PSSA & Keystone Exams, Running 
Records, NWEA’s MAP and CDTs. 
The analysis of teacher observation data and student achievement/growth data contributes to 
the design of meaningful professional development each year. Additionally, teacher surveys 
inform the design and professional development offerings. Grade levels and departments meet 
monthly throughout the District to address building and subject-area needs. Building and central 
administrators prepare and provide professional development to their faculties that focus on 
such topics as school data, teacher evaluation and observation protocols/trends, strategies to 
interpret data, and state assessment preparation. Curriculum Coordinators prepare and 
structure professional development that addresses subject-area/grade level goals that focus on 
such topics as fidelity of program implementation, analysis of student data, development of 
common assessments and grading practices, implementation of standards-based curriculum, 
and adoption of literacy-based cross-curricular practices. 
Administrators attend the Curriculum Coordinator professional development sessions, too, to 
stay connected with the targeted learning for their faculties. The Curriculum Coordinators are 
teacher-leaders who lead their respective departments/subject areas in meaningful professional 
development sessions. This group also participates in a PLC to develop common practices and 
understandings of effective instruction, assessment design, curriculum design, instructional 
leadership and PDE initiatives. 
We require teacher feedback regarding all professional development. Through My Learning Plan 
[MLP], teacher respond to surveys that provide feedback on the professional development. 
 These surveys are reviewed and used to adjust, augment, and improve the professional learning 
opportunities for educators. 
The District transitioned to a Differentiated Supervision model in 2019-2020.  This evaluation 
model allows two-thirds of the professional staff to self-selected a module to use in lieu of the 
clinical observation.  Teachers can select one of 10 different modules.  For each of the modules, 
the teachers can embed their professional development experience as the focus for their work.  
Thus, the evaluation process offers another chance for teachers to implement new instructional 
strategies, provide ongoing support regarding implementation, and show its impact on teaching 
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practices and student learning. 
The District conducts routine walkthroughs. Building administrators and central administrators 
conduct walkthroughs using a common tool to capture learning and instruction. This 
information is housed in our teacher evaluation database and walkthrough data collection tool 
Periodically, the administrators collaboratively review the walkthrough and observation data to 
identify areas of need and areas of strength. One third of teachers participates in the clinical 
observation model.  This information is used to informal professional development for teachers 
early in their career.  

 

Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

The District has worked diligently to address each strategy to ensure that professional 
development is implemented with fidelity.   

Induction Program 

Checked answers 

• Inductees will know, understand and implement instructional practices validated by the 

LEA as known to improve student achievement. 

• Inductees will assign challenging work to diverse student populations. 

• Inductees will know the basic details and expectations related to LEA-wide initiatives, 

practices, policies and procedures. 

• Inductees will know the basic details and expectations related to school initiatives, 

practices and procedures. 

• Inductees will be able to access state curriculum frameworks and focus lesson design on 

leading students to mastery of all state academic standards, assessment anchors and 

 eligible content (where appropriate) identified in the LEA's curricula. 

• Inductees will effectively navigate the Standards Aligned System website. 

• Inductees will know and apply LEA endorsed classroom management strategies. 

• Inductees will know and utilize school/LEA resources that are available to assist students 

in crisis. 

• Inductees will take advantage of opportunities to engage personally with other 

members of the faculty in order to develop a sense of collegiality and camaraderie. 

Unchecked answers 

 None. 
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Provide brief explanation of your process for ensuring these selected characteristics. 

Multiple aspects of the New Teacher Induction program support new teachers in achieving 
these goals and objectives including mentoring, summer professional development, and 
monthly cohort seminars. 
Intense mentoring with an experienced colleague in the same position, grade, and school 

• Ongoing dialogue through impromptu and scheduled meetings 

• Lesson observations and reflections 

• Common planning 

Inclusive New Teacher Induction orientation seminars and monthly cohort meetings with 

administrators and specialists to discuss professional and district topics. 

• Supporting special education students 

• Frameworks for Teaching and Non-Teaching Professionals 

• Instructional Technology 

• Data Analysis and District Assessment Practices 

• Curriculum frameworks and achievement standards 

• Student Assistance Program 

• Response to Instruction and Intervention 

• Effective Instructional Strategies 

• Positive Behavior Intervention System 

• District and school policies and routines 

• Effective Communication with Parents/Families 

  

 

Provide brief explanation for strategies not selected and how you plan to address their 

incorporation. 

This narrative is empty. 

Needs of Inductees 

Checked answers 
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• Frequent observations of inductee instructional practice by a coach or mentor to 

identify needs. 

• Frequent observations of inductee instructional practice by supervisor to identify needs. 

• Regular meetings with mentors or coaches to reflect upon instructional practice to 

identify needs. 

• Student PSSA data. 

• Standardized student assessment data other than the PSSA. 

• Classroom assessment data (Formative & Summative). 

• Inductee survey (local, intermediate units and national level). 

• Review of inductee lesson plans. 

• Review of written reports summarizing instructional activity. 

• Submission of inductee portfolio. 

• Knowledge of successful research-based instructional models. 

• Information collected from previous induction programs (e.g., program evaluations and 

second-year teacher interviews). 

Unchecked answers 

 None. 

Provide brief explanation of your process for ensuring these selected characteristics. 

The Director of Curriculum and Instruction works closely with the New Teacher Induction 
Coordinators to ensure that multiple measures are being used to identify the needs of the new 
teachers.  Primarily, new teachers complete a Needs Assessment during orientation that drives 
the monthly cohort workshops held throughout the year. New hires and mentors submit  
monthly logs and three observations throughout the school year.  Co-coordinators review these 
documents and provide timely feedback. As trends or concerns are identified in such review, 
objectives of monthly cohort meetings are adjusted. 
Participants in the District's New Teacher Induction Program are also required to complete a 
portfolio.  The portfolio consists of artifacts related to Charlotte Danielson's professional 
framework with reflections documenting professional learning and growth.  
New teachers also receive supervision from their building level administrators.  Building level 
administrators help new teachers to navigate the requirements of Act 82 -  supporting them 
through the observation and evaluation processes, offering timely feedback, engaging in 
reflective conversations, and analyzing pertinent student learning data. 
Ultimately, at the end of the year, new teachers and mentors complete an online survey 
identifying strengths and weaknesses of the program, the results of which are used to  plan for 
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the following school year. 
  

 

Provide a brief explanation for strategies not selected and your plan to address their 
incorporation. 

This narrative is empty. 

Mentor Characteristics 

Checked answers 

• Pool of possible mentors is comprised of teachers with outstanding work performance. 

• Potential mentors have similar certifications and assignments. 

• Potential mentors must model continuous learning and reflection. 

• Potential mentors must have knowledge of LEA policies, procedures and resources. 
• Potential mentors must have demonstrated ability to work effectively with students and 

other adults. 

• Potential mentors must be willing to accept additional responsibility. 

• Mentors must complete mentor training or have previous related experience (e.g., 
purpose of induction program and role of mentor, communication and listening skills, 
coaching and conferencing skills, problem-solving skills and knowledge of adult learning 
and development). 

• Mentors and inductees must have compatible schedules so that they can meet 
regularly. 

Unchecked answers 

 None. 

Provide brief explanation of your process for ensuring these selected characteristics. 

Mentors are selected based on multiple measures, including: 

• Mentors are selected based on multiple measures, including: 

o Minimum of five years experience in Interboro SD 

o Same school, subject, and grade level as the inductee 

o Knowledge of District curriculum, programs, and personnel 

o Implementation of best instructional practices 

o Efficient organizational skills 

o Effective problem-solving and decision making skills 

o Positive communication and interpersonal skills 

o Be enthusiastic and have a positive attitude 
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o Complete orientation and mentor training 

  

 

Provide brief explanation for characteristics not selected and how you plan to address their 

incorporation. 

This narrative is empty. 

Induction Program Timeline 

Topics 

A
u
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-
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-
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-
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a
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Jun-Jul 

Code of Professional Practice and 
Conduct for Educators 

X X X X X X 

Assessments X X X X X X 

Best Instructional Practices X X X X X X 

Safe and Supportive Schools X X X X X X 

Standards X X X X X X 

Curriculum X X X X X X 

Instruction X X X X X X 

Accommodations and Adaptations for diverse learners X X X X X X 

Data informed decision making X X X X X X 

Materials and Resources for Instruction X X X X X X 

 
If necessary, provide further explanation. 

While seminars focused on these topics are scheduled at particular times throughout the year,  
they are continually discussed during weekly mentor and inductee meetings.  This 
flexibility allows for all topics to be discussed as they relate to the inductee's daily experiences, 
strengths, and needs.  

Monitoring and Evaluating the Induction Program 

Identify the procedures for monitoring and evaluating the Induction program. 

 The goal of our New Teacher Induction program is to support a successful transition for 
the inductee into the Interboro School District by: 

• Building professional relationships with peers 
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• Developing an understanding and teaching skills to support the planned courses 

• Developing positive classroom management skills 

• Adjusting to district and buildng standards and methods of operation 

• Becoming aware of student needs and community expectations 

  

Recording Process 

Identify the recording process for inductee participation and program completion. (Check all 
that apply)Checked answers 

• Mentor documents his/her inductee's involvement in the program. 

• A designated administrator receives, evaluates and archives all mentor records. 

• School/LEA maintains accurate records of program completion and provide a certificate 

or statement of completion to each inductee who has completed the program. 

• LEA administrator receives, tallies, and archives all LEA mentor records. 

• Completion is verified by the LEA Chief Executive Officer on the Application for Level 2 

Certification. 

Unchecked answers 

None. 
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Assurances 

Safe and Supportive Schools Assurances 
The LEA has verified the following Assurances: 

• Implementation of a comprehensive and integrated K-12 program of student services based on 

the needs of its students. (in compliance with § 12.41(a)) 

• Free Education and Attendance (in compliance with § 12.1) 

• School Rules (in compliance with § 12.3) 

• Collection, maintenance and dissemination of student records (in compliance § 12.31(a) and § 

12.32) 

• Discrimination (in compliance with § 12.4) 

• Corporal Punishment (in compliance with § 12.5) 

• Exclusion from School, Classes, Hearings (in compliance with § 12.6, § 12.7, § 12.8) 

• Freedom of Expression (in compliance with § 12.9) 

• Flag Salute and Pledge of Allegiance (in compliance with § 12.10) 

• Hair and Dress (in compliance with § 12.11) 

• Confidential Communications (in compliance with § 12.12) 

• Searches (in compliance with § 12.14) 

• Emergency Care and Administration of Medication and Treatment (in compliance with 35 P.S. § 

780-101—780-144) 

• Parents or guardians are informed regarding individual survey student assessments and provided 

a process for refusal to participate (consistent with § 445 of the General Education Provisions Act 

(20 U.S.C.A. § 1232h) and in compliance with § 12.41(d)) 

• Persons delivering student services shall be specifically licensed or certified as required by statute 

or regulation (in compliance with § 12.41(e)) 

• Development and Implementation of Local Wellness Program (in compliance with Public Law 

108-265, Section 204) 

• Early Intervention Services System Act (if applicable) (11 P.S. § 875-101—875-503) 

http://www.pacode.com/secure/data/022/chapter12/s12.41.html
http://www.pacode.com/secure/data/022/chapter12/s12.1.html
http://www.pacode.com/secure/data/022/chapter12/s12.3.html
http://www.pacode.com/secure/data/022/chapter12/s12.31.html
http://www.pacode.com/secure/data/022/chapter12/s12.32.html
http://www.pacode.com/secure/data/022/chapter12/s12.32.html
http://www.pacode.com/secure/data/022/chapter12/s12.4.html
http://www.pacode.com/secure/data/022/chapter12/s12.5.html
http://www.pacode.com/secure/data/022/chapter12/s12.6.html
http://www.pacode.com/secure/data/022/chapter12/s12.7.html
http://www.pacode.com/secure/data/022/chapter12/s12.8.html
http://www.pacode.com/secure/data/022/chapter12/s12.9.html
http://www.pacode.com/secure/data/022/chapter12/s12.10.html
http://www.pacode.com/secure/data/022/chapter12/s12.11.html
http://www.pacode.com/secure/data/022/chapter12/s12.12.html
http://www.pacode.com/secure/data/022/chapter12/s12.14.html
http://government.westlaw.com/linkedslice/default.asp?SP=PAC-1000
http://government.westlaw.com/linkedslice/default.asp?SP=PAC-1000
http://www2.ed.gov/policy/elsec/leg/esea02/pg122.html
http://www2.ed.gov/policy/elsec/leg/esea02/pg122.html
http://www.pacode.com/secure/data/022/chapter12/s12.41.html
http://www.pacode.com/secure/data/022/chapter12/s12.41.html
http://www.fns.usda.gov/cnd/governance/legislation/historical/pl_108-265.pdf
http://www.fns.usda.gov/cnd/governance/legislation/historical/pl_108-265.pdf
http://government.westlaw.com/linkedslice/default.asp?SP=PAC-1000
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• Establishment and Implementation of Student Assistance Programs at all of levels of the school 

system (in compliance with 24 PS § 15-1547) 

• Acceptable Use Policy for Technology Resources 

• Providing career information and assessments so that students and parents or guardians might 

become aware of the world of work and career options available. 

 

http://www.pacode.com/secure/data/022/chapter12/s12.42.html

